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Abstract
In this modern-day world, we have an immense amount of information that we
can access right through our technology. The power and speed of technology have
created a world where information changes quickly, and new ideas can be distributed
and adapted almost instantaneously. It has also resulted in inaccurate and
misinformation which has to be sorted through and questioned critically (Murawski,
2014). Today it is so important that students learn critical thinking skills, so they can be
both the inventors and the critics of the new information being put out. Yet with this
issue arising, change still has not come. Organizations and initiatives that are involved in
education reform (National Center on Education and the Economy, the American
Diploma Project, the Aspen Institute) have brought attention to the need for students to
think and/or reason critically. Content that once had to be drilled into students’ heads is
now just a phone swipe away, but the ability to make sense of that information requires
thinking critically about it. My thesis aims to address this problem by integrating the
development of critical thinking into a Common Core-based literacy unit.
I have created a literacy unit that will develop students’ critical thinking while still
covering the required 5th grade Oregon Common Core Standards for English Language
Arts. The central focus and learning objective in the unit all align with each other and
the ELA state standards as well. These lessons use the concept of discrimination to
engage students with the content as it is an authentic issue that can affect many of
them. The main purpose of my project is to provide an example unit to show that a
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classroom teacher can align the development of the critical thinking skills with common
core standards they must teach.
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Introduction
Within a report put out in the UK by the Commission on Fake News and the
Teaching of Critical Literacy Skills in School, it was stated that “only 2% of children and
young people in the UK have the critical literacy skills they need to tell if a news story is
real or fake”(Commission, 2018). The world is quickly progressing due to all the social
change that has happened in the 21st century. That makes 21st century learning skills,
like critical thinking, necessary for students to live and work in our society (Wetchasit,
2020). Teaching students the skills of critical thinking can help develop them into
becoming more productive citizens of our modern day society. Yet, according to an
article published by Forbes in 2018, “only 5% of the K-12 schools in the United States
teach critical thinking” (Bouygues, 2018). Two major countries, like the United States
and the United Kingdom, are facing the problem of trying to prepare their students to
think deeper about the world around them. We have been aware of this rising problem
for some time. In 1983, a report by the National Commission on Excellence in Education,
called A Nation At Risk, found that many 17-year-olds did not possess the "'higher-order
thinking skills'' needed in the 21st century. It also claimed that nearly 40 percent of high
school students could not draw inferences from written material and only one fifth could
write a persuasive essay (Willingham, 2007). Since the publishing of A Nation At Risk it
led to comprehensive school reform efforts and pushed for the academic-standards,
emphasized the importance of education policy, and led to a focus on schools and
accountability to improve students critical thinking (Park, 2004). On the 20th
anniversary of the release of A Nation at Risk in 2003, there were many studies done to
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analyze the progress of American education over the past two decades. From these
analyses it was seen there has been progress made, especially in the development of
more rigorous course requirements and academic-content standards (Park, 2004). We
have seen this progress being made and I believe that if we begin to develop these skills
in students early, they will have more time to practice and master them.
Generally, the studies that focus on critical thinking development or separate
courses specifically on critical thinking are on older students, often college age, which is
the age in school where most critical thinking is required. It could be argued that
elementary age students can’t think critically, but there are a few studies that have
examined critical thinking skills among elementary student populations. One of these
studies (Kettler 2014), identifies there is a relationship between critical thinking and the
cognitive ability of students. The results of this study proved that the development of
students’ critical thinking ability can exist as early as the fourth grade. Another study
that was done on elementary age students, reported by (Malamitsa, Kasoutas, and
Kokkotas 2009), saw the improvement of students’ ability to think critically in science
within the upper grades of elementary schools. It is also said that children who begin to
practice critical thinking skills in 1st grade or earlier can gain more from typical course
work. The earlier students start learning critical thinking the more time they have been
practicing those deeper thinking skills (Parker, 1994). Students at this younger grade
level are capable of learning how to develop critical thinking. The problem is not that

9
our students aren’t capable of developing critical thinking skills at an early age, it is that
much of the curriculum does not focus on critical thinking directly..
Evidence of generations still lacking these deeper thinking skills can be seen
through results on the College Learning Assessment Plus, or CLA+. This is a critical
thinking test given annually to freshman and seniors from about 200 United States.
colleges. The test asks students to use data, articles, blog posts and emails to answer
questions and demonstrate skills it says are important "not only for success in high
school and college" but also "for success in the workplace and other aspects of life
outside the classroom"(Belkin, 2017, para. 4). It was found that at about half of the
surveyed universities, large groups of seniors scored at basic or below-basic levels.
According to a rubric, that means they can generally read documents and communicate
to readers but can't make a cohesive argument or interpret their evidence (Belkin,
2017). These college seniors are at the end of college, having completed a milestone in
education. It could be argued that if their education did what it was meant to do these
seniors would be prepared to be critically thinking citizens in this society. Yet many of
them are unable to create good arguments or explain their evidence. Students need the
skills of critical thinking to be prepared for the future. When creating a learning
environment that promotes critical thinking and supports agency for change you provide
students with experience in democracy, preparing them for how they will participate in
society (Nieto, 2018). Education is meant to prepare our students for the future, if it
does not do that then they will not receive a complete education. That is why
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integrating the development of critical thinking skills in the everyday classroom is so
important.
With curricular units similar to the one that I have developed, students will be
able to start development of critical thinking skills early. The earlier students start the
more time that they have to master these skills before they become adult citizens within
our society. In Developing Critical Thinkers, Stephen Brookfield (1987) emphasizes that
“a willingness to risk experimentation in one’s teaching is an important aspect of
modeling change and promoting critical openness in learners” (p.81). Meaning it is
important for educators to be an example of a critical thinker. I believe that with the
clearly defined lesson plans and aligned standards that I can encourage teachers to
experiment with their teaching. This would not only model the behavior they are
teaching but also show students the application of these skills from an adult in a real
world context.
With my unit I hope to provide teachers with a resource which is strongly
connected to the English Language Arts Common Core State Standards, uses techniques
that support the development of critical thinking and a topic that can really engage
students in the lessons. This will hopefully make teaching the development of critical
thinking more approachable for educators.
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Literature Review
For close to 50 years, educators and politicians from classrooms to the Oval
Office have stressed the importance of graduating students who are skilled critical
thinkers. In the following sections I will attempt to synthesize the research and provide
more information about the critical thinking process, the benefits of having this skill, and
how it can be developed. It will provide the reader with more background information,
so that they can be more informed throughout the thesis.

What is Critical Thinking?
While there is a general agreement among higher education professionals that
critical thinking skills are important, there is a lack of clarity about what exactly critical
thinking is. Rather than an exact definition, critical thinking can be thought of as a
process involving three interconnecting elements: first knowledge, this can be thought
of as the logic a person goes by. Second, there are the skills which is how a person
applies their logic to create an argument, analyzing it for any issues and reevaluating
based on their findings. Lastly there is a person's disposition toward the thinking
process--their willingness to apply critical-thinking principles, rather than fall back on
existing beliefs, or simply believe what they are told by authority figures (Haber, 2020).
From the development of critical thinking students acquire a set of skills that enable
students to think deeply and clearly about what they believe and what they should do
based on their beliefs.
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After exploring the definitions of critical thinking, I found it helpful to look at
typical characteristics of people that are considered critical thinkers. A person is
identified as a critical thinker when they regularly improve their thinking in an
intentional manner. Critical thinkers can move past typical thinking to a more advanced
way because they can monitor it themselves. They see problems from multiple
perspectives, think of many approaches to investigating, and develop various ideas
before choosing a course of action. They also test their first impressions, identify
important contrasts among choices, and base their conclusions on evidence rather than
their own feelings (Evans, 2020).
Overall it can be said that critical thinking is a different way of thinking that
challenges people to find a deeper level of understanding wherever the new skills are
applied.

Benefits of Critical Thinking: Present and Future
There are many benefits that can come from developing students' critical
thinking skills. Children who begin practicing their critical thinking skills are more willing
to take intellectual risks, be adventurous, consider unusual ideas and use imagination
when analyzing problems and issues. Critical thinking is important since it provides the
opportunity to understand and take charge of their own learning process (Murawski
2014). The more students practice their newly acquired skills and ways of thinking, the
more independent of a learner a student will become. They will be able to assess their
own learning and knowledge without the prompting of a teacher. With students
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becoming more independent while applying critical thinking skills they will begin to also
gain more from their regular class work. They have been given a different way to think
and are becoming more comfortable with applying these skills, the more often they will
use them. Students will start to practice critical thinking when the lesson doesn’t
explicitly call for it which helps the student gain more from lessons than they may have
received before (Parker, 1994).
Critical thinkers also are good at staying focused. They experience just as many
distractions as others do, they just simply deal with them more quickly and more
effectively than ineffective thinkers do. Some other attributes of critical thinkers are that
they acknowledge their personal limitations, see problems as exciting challenges, have
understanding as a goal, use evidence to make judgments, are interested in others’
ideas, are skeptical of extreme views, think before they act, avoid emotionalism, keep an
open mind and engage in active listening (Murawski, 2014). With these skills within
student’s tool boxes, teachers can feel like they have really prepared their students for
this 21st century life.
Critical thinking skills can have an impact on how a student's life could go in the
future. In a study published by the Thinking Skills and Creativity Journal, it was stated,
“... critical thinking ability had a greater association with real life decisions, and it added
significantly to explained variance, beyond what was accounted for by intelligence
alone” ( Butler 2017, p. 44). Critical thinking is a better indicator of peoples’ decisions
since it has that stronger association with people’s real life behavior. The future,
students' lives could be better due to how developed their thinking skills are. An
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example of how it can improve a student's life is within their own career. These skills
that are learned in the classroom can be transferred to their future workplace. Critical
thinking is essential in most workplace skills, like problem solving, decision making, good
judgment and good analysis (Murawski, 2014). For our students to be able to get a job
in the competitive job market they will need these skills to even be able to compete with
their peers.

Best Practice for Critical Thinking Development
Educators have long noted that school attendance and even academic success
are not a guarantee that a student will graduate as an effective thinker. Although there
are no definitive answers for teaching critical thinking skills to students, there are
strategies that can help to start the instructing process. First, making students aware of
what critical thinking is, the theories and the strategies is how you start students'
experience with critical thinking. The explicit instruction in critical thinking increases the
potential of students transferring this thinking in contexts other than where it was
taught (Evans, 2020).
Asking questions is one of the suggested strategies for developing critical
thinking skills. Especially open-ended questions, they give students a chance to apply
what they’ve learned and build on prior knowledge (Walden, 2020). Bloom’s Taxonomy
and Costa’s Levels of Questioning are both theories that help to support this open ended
question strategy. Bloom’s Taxonomy was created in 1956 by Benjamin Bloom with
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collaborators Max Englehart, Edward Furst, Walter Hill, and David Krathwohl. They
published a framework for categorizing educational goals called Taxonomy of
Educational Objectives. Also known as Bloom’s Taxonomy, this framework has six
categories of learning that gradually lead to deeper thinking. The six categories in order
are Knowledge, Comprehension, Application, Analysis, Synthesis, and Evaluation. Each
category is a step in the cognitive process. You must make it through the categories in
their order meaning you need to go through knowledge first before the other learning
processes. This helps teachers to gradually walk students through the cognitive process
in their lessons, supporting students to push them toward deeper thinking.
Costa’s level of questioning is an adaptation of Bloom’s Taxonomy, but just
specifically about questioning and it is much more accessible to students. Arthur Costa,
an education researcher, divided questions into three categories. The categories define
the complexity or depth of thinking required for the question. There are three levels of
questioning: Gathering, Processing, and Applying. With each level of questioning a
deeper level of thinking is required. This is considered a great strategy to push students
to thinking deeper, with the question you can guide them through each level of the
cognitive process. It naturally progresses students to thinking more about their basic
knowledge learned in the classroom. In my lesson you can see that the questions I
include are categorized as level 1, level 2 or level 3. I use Costa’s levels to progress my
students from gathering information at the beginning of lessons to applying by the end
of the lesson. I always start the beginning of the lesson with those level 1 questions
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since both from Bloom’s and Costa's thinking you must start at the base of the cognitive
process and then work to go deeper from there.
Critical thinking also allows students to problem-solve and think on their feet.
Next the second strategy incorporates different points of view. Some of the very best
critical thinking exercises for elementary school students involve exploring a concept
from multiple perspectives. This strategy not only establishes that an idea should be
assessed from different points of view before an opinion is formed, it gives students a
chance to share their own viewpoints while listening to and learning from others (Evans,
2020).
The next instructional strategy that helps with the development of critical
thinking is cooperative learning experiences. A cooperative learning experience is when
students working together in small groups on a structured activity explore a significant
question or create a meaningful project (WNET, 2004). Students who participated in
collaborative learning performed significantly better on the critical-thinking test than
students who studied individually (Gokhale 1995, Evans 2020). According to Vygotsky
(1978), students are capable of performing at higher intellectual levels when asked to
work in cooperative experiences than when asked to work individually. The diversity of
the group's knowledge and experience contributes positively to the learning process.
Bruner (1985) also stated that cooperative learning methods improve problem-solving
strategies since students are confronted with different perspectives on a given situation.
The peer support system makes it possible for the learner to take in both external
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knowledge and critical thinking skills then apply them during the learning process
(Gokhale, 1995).
The cooperative learning experiences are put within my unit through the group
work that is included in every lesson. Students are asked to share ideas and work
together to answer my level 3 apply questions. Specifically from lesson four and five,
students are working with a group in literature circles to read and analyze a picture
book. Literature circles are a part of the cooperative learning experience. Literature
circles are informal groups of students, voluntarily coming together to study a chosen
text (Collins, 2019). They move students past just reading to pass the test to make sense
of the text. They also make students come to understand what they are bringing to and
taking away from the text. They also lead to an increase in motivation, influences social
communication skills and allows students to gain critical understanding (Collins, 2019).
Although cooperative learning is extremely beneficial, cooperative-learning
situations are not easy to set up in the classroom. In many situations, particularly those
in which people must work together on a problem if conflicts arise it will prevent
learning. Students will be focusing more on the conflict(s) rather than the task at hand.
As a result, cooperative learning requires teaching students to work well with others by
resolving these inevitable conflicts. This is something teachers would need to prepare
students for prior to doing this type of learning experience in the classroom (WNET,
2004).
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Another strategy that is credited to develop circular thinking is whole group
discussion. As an alternative to the traditional lecture method, discussion is a teaching
technique that involves an exchange of ideas, with active learning and participation.
Group discussion has been identified as an effective way to facilitate deep learning and
develop critical thinking, since they require students to think through and clarify their
ideas. Group discussions also provide students with the perspectives and thoughts of
others through exchanging ideas (Zhao, 2016). Yet, as a teacher merely talking with
students will not develop their critical thinking. Effective group discussions depend on
the group goals to learn something, individual accountability of each student, and
student engagement. To promote critical thinking and student involvement in the
discussion, it is important to instruct students the ground rules and skills for the whole
group discussion. Much like cooperative learning, teachers need to set expectations for
students during the activity (Gunning, 2008). Some of these expectations/rules would
be: listening attentively, responding appropriately, building on others’ ideas, inviting
others to respond, asking clarifying questions, expressing agreement/disagreement with
a position supported by adequate evidence, providing and requesting justification for
assertions, and challenging ideas but not people (Gunning, 2008).
There are more strategies that have claimed to help with the development of
Critical thinking skills, but these were the most common and supported strategies. I
decided to use these strategies in my own unit since there is much research to support
their effectiveness on student learning and critical thinking development.
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Methods
Using Social Justice to Engage Students
In my unit I decided to use a social justice issue to help engage the students in
the lesson and develop their critical thinking. It is said that critical thinking is developed
when you are thinking about matters that are important to students and society
(Kunzman, 2018). Because of this, I chose to use the specific social justice issue of
discrimination since this is something that does have an effect on many students in our
modern day world. It provided students with opportunities for solving real-world
problems with multiple solutions. Students will choose to engage in solving authentic
problems (Evans, 2020). It was also chosen because this specific topic uses the same or
similar thought process and skills that are connected to critical thinking. Social justice
instruction develops democratic citizenship skills students need to challenge unjust and
unfair conditions. Like thinking about social justice issues, promoting critical thinking
helps students to engage thoughtfully with the world’s moral diversity and consider
what they believe (Kunzman, 2018). Using discrimination and social justice in general
helps to connect students to the outside world to create the critical thinkers of today
who can become the critical leaders of tomorrow. Students will be able to better
understand themselves and the way they think and feel. Also they will understand their
peers and the world being shared around them (Juarez, Rodriguez, 2015).
Discrimaination is a topic that most students have knowledge and/or experience with
and it is relevant to our present day world. These factors and the research I presented,
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prove that this topic makes it ideal to use when trying to develop students' critical
thinking.
Lesson Plan Template
To present the lessons within my unit I used a lesson plan template. This
template is provided by the WOU Undergraduate Teacher Licensure Program. Lesson
plans are used by teachers to outline and plan out lessons. Every teacher's lesson plans
can be different from other teachers. For the lesson plan that I am using it includes
standards, learning objectives/targets, differentiation, materials and the outline of the
lesson itself. In the lesson plan template below I have written a brief description of what
is included in each of the sections of my lesson plans that are included in the Unit
section.
Lesson Title/Description:
The information in this box of the plan can be either the name given to the lesson or a
summary of what will be taught.
Lesson #

Time Allotted for this Lesson:

List the amount of

The amount of time that is estimated to take to get through the

lessons in the unit and

whole lesson

which number you are
on.
Standards:

Learning Targets:

In each lesson there is a standard listed in

From standards learning targets/objectives are

the standards box and in this particular

developed. These are created by teachers to

unit the standards being used are the

provide themselves and students a measurable

same throughout. Standards indicate

learning outcome. They will be used to ultimately
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what students should be learning at their

decide if the student(s) have understood that

grade level. At the elementary level there lesson and are ready to move on with their
are common core state standards for each learning. With each lesson plan the learning
grade level in Math and English Language

targets/objectives are meant to align with and

Arts. There are also other sets of

build off each other as you progress through the

standards that are less widely used, for

unit. These are often written in student friendly

example the social justice standards.

language like ‘I can….’ statements, so that they are
easier to understand for students.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
Here is where you acknowledge the many different learners that could or will be participating
in these lessons. There are students that may have specific needs to be addressed legally (IEPs
and 504s) and students whose needs have to be addressed for them to have the best possible
chances of meeting the learning targets (linguistic & cultural diversity, students without
prerequisite knowledge, emerging readers, etc.) Examples of these students' needs could be
reading aloud texts, having written instructions, providing written notes, and many other
accommodations. This section helps to make sure that the lesson being written can support
the needs of the diverse learners.
Materials/Equipment/Supplies/Technology/Preparation:
All materials, equipment, supplies, technology or preparation that is needed for the lesson are
listed here.
Procedure: Teacher Does……….

Procedure: Students Do……..

On this side of the plan you write what the

On this side of the plan you write what the

teacher is doing throughout the lesson

students are expected to do during the
lesson

Time

Motivation/Hook:
This is a strategy of choice being used to
motivate and pull students into the

Motivation/Hook:
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lesson. Could be a video, game, story
etc.
Teaching:

Teaching:

The teaching section is when the teacher
is directly teaching and instructing the
students through the lesson
Group Application:

Group Application:

The group application is when students
are interacting with each other during
the lesson like partner activities or
discussions.
Independent Application:

Independent Application:

The Independent application is when
students are doing independent work in
the lesson.
Closure:
The closure section of the lesson is
where you bring the students back to
the learning targets/objectives and
check if they have met them through
assessment.

Closure:
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Results: The Unit
Lesson Plans:
Lesson Title/Description: Comparing and Contrasting 1910 to the Present
Lesson # 1 of 6
Time Allotted for this Lesson: 50
Standards:
Learning Targets:
RL.5.9
I can compare and contrast the lives of two
Compare and contrast stories in the same characters in The Right to Play using tools (Venn
genre (e.g., mysteries and adventure
diagram) correctly.
stories) on their approaches to similar
themes and topics.
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
I will be providing visuals (comparing images, learning target, Venn diagrams), reading texts aloud
(close read, Venn diagrams), modeled expectations, and written instructions for emergent
bilinguals and emergent readers.
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Materials/Equipment/Supplies/Technology/Preparation:
- Comparing and Contrasting images (Appendix, Lesson Materials, Figure 1)
- Close read play: The Right to Play (Appendix, Lesson Materials, Figure 2)
- Class Venn diagram
- Group Venn diagram
- Reflect Exit Ticket
Procedure: Teacher Does……….
Procedure: Students Do……..
Time
5

Motivation/Hook:
Display the two images for students to
compare and contrast ( Important places
in the community)
Ask students to identify how the images
and what they represent are similar or
different.
Remind students that they had to
compare and contrast the objects to find
what was similar or different between
the two. This is the skill we may have
from previous standards.

20

Show and read the learning target to
students and explain they will be ready
for the next step once they have met the
learning target.
Teaching:
Read the close read play The Right to Play
with students. Model reading for
students and allow for student
volunteers.
While reading, ask students what
Rebecca means when she refers to her
‘rights’. Help students to define this.
Once finished with the close read, ask
students to reflect and questions:
- Describe Rebecca’s life present
day (Level 1)
- Describe Christine’s life in 1910
(Level 1)
After students identify the aspects of
Rebeccas and her grandmother’s lives
begin the class Venn diagram comparing

Motivation/Hook:
Students will use their prior knowledge of
what is in the images to compare and
contrast different objects.
Students will make the connection between
comparing images hook with their
experience/knowledge of
comparing/contrasting.

Students will review the learning target for
the day's lesson and make connections to
any prior knowledge or experiences they
have.
Teaching:
Students will read the close read along with
the teacher and any student volunteers.
They will raise their hand to ask any
questions or add ideas to the conversation.
Students will recall the information from the
close read and volunteer answers to the
teachers questions

Students will then process the information
and volunteer ideas to compare the two
people in the class Venn diagram.

25
the problems for children of 1910 to
problems of children today. Aks students:
- Compare both their lives, are they
similar in any way? (Level 2)
- Contrast both their lives, are they
different in any way? (Level 2)

10

Model writing in the Venn diagram with
students' answers/ideas. Remind
students why you put similarities in the
middle and differences on the outside.

Students listen to the teacher's summary
asking any question or adding any ideas.

Once done, filling out the class diagram
summarizes the findings for students.
Group Application:
Organize students into groups (3+) and
provide them with a Venn diagram of
their own.

Group Application:
Students will be in groups and collaborating
with each other to fill out the group Venn
diagram provided.

When students are in groups ask them:
- Compare and Contrast children's
lives in 1910 (information from
the close read) to children’s lives
today (real life
knowledge/experiences)

10

Students will witness the teacher modeling
how to use the Venn diagram and
remember/learn how to use it themselves.

Walk around the room checking that
groups are on task, following the
procedures and asking them questions
about their work.
After 5-7 minutes of work time, bring
class back together for the next activity.
Independent Application:
Provide students with 3 sticky notes. Ask
students to:
- reflect on their group Venn
diagram
- write one similarity and two
differences on the sticky notes
(One per note) with name
- Stick up on the class Venn
diagram.
Walk around and check-in on students'
progress with filling out notes.

Students will listen to the instructions and
ask any questions that arise. Students will
recall the information from the close read
and real life, and organize it in the Venn
diagram with their group.

Independent Application:
Students will listen to the instructions and
ask any questions that arise.
Students will fill out their sticky notes as
asked by the teacher and place them in the
correct spot on the class Venn diagram.
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5

Closure:
Summarize classes thinking and share the
notes that students put onto the Venn
diagram.

Closure:
Students will listen and participate in the
teacher-led discussion about the Venn
diagram and learning done in the lesson and
next lesson.

Tell students that in the next lesson there
will be:
- More about rights
- More comparing and contrasting
- More Venn diagrams

Lesson Title/Description: What is Discrimination?
Lesson # 2 of 6
Time Allotted for this Lesson: 60 minutes
Standards:
RL.5.9 Compare and contrast stories in the
same genre (e.g., mysteries and adventure
stories) on their approaches to similar
themes and topics.

Learning Targets:
I can use my new knowledge of discrimination to
compare and contrast my own experiences with
others.

How have you addressed the needs of diverse learners ?
I will be providing visuals (video, learning target, book illustrations, Venn diagrams), reading texts
aloud (book, Venn diagrams), writing/typing options and written instructions for emergent
bilinguals and emergent readers.
Materials/Equipment/Supplies/Technology/Preparation:
- Video: The Long Wait (Dasilva, 2013)
- Book: Rights and Equality (Murray, 2020)
- partner Venn diagram (Appendix, Lesson Materials, Figure 3)
- Notebook paper
Procedure: Teacher Does……….
Procedure: Students Do……..
Time
10

Motivation/Hook:
Play the video The Long Wait for
students.
When finished ask students some guiding
questions and start a class discussion
about the video:
- What problem was Mr. Dasilva
showing in the video? (Level 1)
- What kind of problems does
Dasilva face everyday? (Level 1)
- Why do you think Dasilivia
decided to make this video? (Level
2)

Motivation/Hook:
Students will watch the video
After watching the video students will
participate in the class discussion by
answering teacher questions, asking
questions of their own or adding ideas to the
discussion.
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15

How is the close read from the
last lesson similar to the video?
(Level 2)

After discussion, display and read the
learning target for students to focus on.
Teaching:
Introduce the book and remind students
of the discussion about ‘Rights’ from the
last lessons close read
Read Rights and Equality By Marie
Murray
- Review powerful vocabulary
(equality, discrimination, rights,
freedom, prejuidence, etc.)
throughout book and use glossary
in book

Students will see/hear the learning target
and focus on that as their end goal for the
day's lesson.

Teaching:
Students will listen along and look at the
images in the read aloud book
While reviewing vocabulary words students
will ask questions or add ideas when
appropriate.
After the read aloud, students will participate
in the class discussion by answering the
teachers questions, asking their own
questions and/or adding ideas.

Once finishing the book and covering the
vocabulary ask students:
- What is the main idea of this
book? Explain how you know
(Level 2)
- What is the cause of people not
receiving the rights that they
deserve? (Level 2)
- Predict what would happen if
everyone was treated equally?
(Level 3)
- How do you think the author feels
about rights and equality? (Level
3)
- Do you think that the author
provided accurate information in
the book? Why or Why not?
(Level 3)
20

Group Application:
Organize students into partners (2/3) and
provide them with a notebook paper.
Let students know that you will be
playing the video by Dasilvia again. This
time students will take notes of times

Group Application:
Students will get into partners and
collaborate with each other to fill out the
Venn diagram provided. Students will need
to reflect on the video, the book and their
own life experiences to fill the Venn diagram.
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when Dasilivas life is unequal/unfair
compared to the able body person.
Play the video pausing when needed to
allow students to write.
After the video has played provide
students with a Venn diagram and this
task:
- Compare and contrast
able-bodied people's lives to
Dasilva and other hanicapped
persons’ lives. (Level 2)
Give students 10 minutes to fill out their
Venn diagram with partners.
Walk around the classroom checking in
on students' progress with the activity.

10

5

After the work time, partner groups share
their Venn diagram ideas with the whole
class.
Independent Application:
Have students take out a piece of paper
or device.
Ask students to write or type 3-5
sentences to answer the prompt:
- What ideas/notes from your Venn
diagram justify the statement that
Able bodies people and
handicapped people are not
treated equally? (Level 3)
Walk around the classroom checking
students' understanding and answering
any questions.
Closure:
Have the class come back together and
ask students what they thought of the
prompt. If students want they can share
their ideas and thoughts.
The teacher will ask some questions like:

After the work time is over students will
share their answers and listen to others.
Independent Application:
Students will take out a piece of lined paper.
They will answer the prompt given by the
teacher using their Venn diagram and the
knowledge gained from the lesson. Students
will ask questions if needed.

Closure:
Students come back together as a class and
share/listen to the ideas and thoughts from
the prompt.

Students will answer the teacher's prompts
and share their ideas in the class discussion.
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Do you think there are other
groups of people being
discriminated against? Who?
How are these other groups not
being treated equally?

After class discussion surrounding these
questions, tell class that they will be
exploring more of this in the next lesson.

Students will make the connection between
the work they did today and what they will
do next lesson.

Lesson Title/Description: Separate is Never Equal
Lesson # 3 of 6
Time Allotted for this Lesson: 60
Standards:
Learning Targets:
RL.5.9
After reading Separate and Never Equal in class, I
Compare and contrast stories in the same can determine important story elements of the
genre (e.g., mysteries and adventure
story.
stories) on their approaches to similar
themes and topics.
How have you addressed the needs of diverse learners?
I will be providing visuals (injustice images, learning target, book illustrations, posters), reading
texts aloud (book, posters), writing/typing options and written instructions for emergent
bilinguals and emergent readers.
Materials/Equipment/Supplies/Technology/Preparation:
- Segregation/desegregation, equality/inequality Images (Appendix, Lesson Materials,
Figure 4)
- Book: Separate and Never Equal by Duncan Tonatiuh
- Poster paper and markers
- Notebook paper
Procedure: Teacher Does……….

Procedure: Students Do……..

Time
10

Motivation/Hook:
Display the injustice images for students
and ask the following:
- What do you see in the images?
(Level 1)
- Explain how these images make
you feel and why? (Level 2)
- Predict what you think is
happening? (Level 3)

Motivation/Hook:
Students will look at the images and answer
the questions given by the teacher. Students
connect the images with their experience
and knowledge to create ideas.

After students have provided answers
and ideas for the questions, tell them the
images represent the words

Students will use the images to predict the
definitions of the vocabulary introduced.
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segregation/desegregation,
equality/inequality. Ask students:
- From the images infer what these
words mean. (Level 2)
Define the words for students formally.

15

After students have defined the words to
cover the learning target that students
have for the end of the lesson.
Teaching:
Show the book: Separate and Never
Equal by students to see.
Describe that the book covers themes of
segregation/desegregation,
equality/inequality like what we have
been doing in books in previous lessons.

Students will see/hear the learning target
and focus on that as their end goal for the
day's lesson.
Teaching:
Students will make the connection between
the previous lesson’s text with similar
themes.
Students will listen to the teacher read aloud
and also look at the visuals from the text as
well.

Read the book to students covering any
words that students may not be familiar
with. (ie. trenzas, lawyer, lawsuit, etc.)

20

Ask students:
- Compare this book with what we
read last lesson, Rights and
Equality. How are they similar?
(Level 2)
Group Application:
Put students into assigned groups of 4
students and provide them with a poster
paper.

Students will answer the questions posed by
the teacher.

Ask them to retell the major story
elements of the book (Theme, Event
sequence, topic) in their poster. Provide
students with an example of a story map.
Remind students what these story
elements are and where to find them

Students will use the poster to retell the
major elements of the story being theme,
event sequences, topic. They can use the
example to inspire their own poster.

Group Application:
Students will get into assigned groups and
get a poster from the teacher.

While students are working, walk around
the room checking on students’
understanding.
After 10 minutes of student work time,
groups present their story map for the

Groups will present and explain their posters
to the class.
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10

2

class to see. Collect posters for the next
lesson.
Independent Application:
Have students reflect on the past couple
lessons and provide them with the
writing prompt:
Think about our school environment and
community that we have. Conclude
whether you feel that everyone is treated
equally. Give reasons for your answer.
Collect these directly from students.
Closure:
Tell students that the next class will
continue talking about discrimination and
equality as well as working in the groups
we were in.

Independent Application:
Students will reflect on the first part of the
unit. They will apply what they have learned
to evaluate our own school community and
how equally everyone is treated.
Students will write these thoughts and ideas
on a piece of paper and turn it into the
teacher directly.
Closure:
Students will start to make connections
between this current lesson and what will
happen in the next one.

Lesson Title/Description:Literature Circles About Discrimination Books Part 1
Lesson # 4 of 6
Time Allotted for this Lesson: 45- 60
Standards:
Learning Targets:
RL.5.9
With the text (vaires by group) read in my Literature
Compare and contrast stories in the same Circles, I can determine important story elements of
genre (e.g., mysteries and adventure
the story.
stories) on their approaches to similar
themes and topics.
How have you addressed the needs of diverse learners ?
I will be providing visuals (Opening questions on projector, picture book, modeling expectations),
reading texts aloud (story map, picture books by peers), writing/typing options and written
instructions for emergent bilinguals and emergent readers.
Materials/Equipment/Supplies/Technology/Preparation:
- Group 1 book: My Name is Bilal by Asma Mobin-Uddin MD M.D.
- Group 2 book: When I was Eight by Christy Jordan-Fenton
- Group 3 book: Amazing Grace by Mary Hoffman
- Story Map (Appendix, Lesson Materials, Figure 5)
Procedure: Teacher Does……….
Procedure: Students Do……..
Time
5

Motivation/Hook:
Ask Students the open ended questions(
remind them there is no right answer):
- Why do you think discrimination
happens in our world?
Ask students to share ideas and accept all
appropriate ones. There is no one right
answer to this question.

Motivation/Hook:
Students will think about and answer the
teacher's open ended question.
Students will share their ideas with the class
and discuss with the whole group.
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After discussion, display and read the
learning target for students to focus on.
10

20

Teaching:
Review with students how to identify
story elements in a text using yesterday's
book Separate is Never Equal as an
example text. Model the story mapping
process with the familiar book.

Students will see/hear the learning target
and focus on that as their end goal for the
day's lesson.
Teaching:
Students will help guide the review
discussion about identifying story elements.

Once you have modeled the expectations
for group story map tracking, have
students ask any clarifying questions
before transitioning.
Group Application:
Break students into their literature circles
to read their assigned book. Pass out a
story mapping sheet for students to use.
All three groups will have a different
picture book that they will be story
tracking.

Students will use the previous lesson and the
modeling of the teacher to help them
identify story elements. They will ask any
clarifying questions before transitioning.
Group Application:
Students will move into groups created by
the teacher. They will be provided an
assigned picture about discrimination and a
story mapping sheet (the same the teacher
used to model).

Explain to student that in each group
- they will be reading a picture
book about discrimination, like
Seperate is Never Equal.
- After they finish reading the book
as a group students will fill out the
story mapping sheet as a group.

In groups students will read the picture book
with their group and after finishing will fill
out the story mapping sheet with their
group.

As students are working, walk around the
room checking on their progress and
understanding during the activity.
10

Independent Application:
Ask students to answer the opening
question:
- Why do you think the
discrimination in your book
happened? What were the
reasons?
Collect this work from students to check
their understanding of the story as well
as their knowledge of discrimination.

Independent Application:
Students will reflect on the book and the
story map that they filled to create and
answer the question.

Students will turn this in directly to the
teacher to check students comprehension of
the text.
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Closure:
Tell students that they will be working in
the same groups with the same book
next class and will need the story map.

Closure:
Students will connect current lessons to what
they will be doing next class. They will follow
the teachers directions about supplies.

Lesson Title/Description: Literature Circles About Discrimination Books Part 2
Lesson # 5 of 6
Time Allotted for this Lesson: 60
Standards:
Learning Targets:
RL.5.9
I can compare and contrast the book from my
Compare and contrast stories in the same literature circle group with Seperate is Never Equal
genre (e.g., mysteries and adventure
on how they talked about the similar theme of
stories) on their approaches to similar
discrimination.
themes and topics.
How have you addressed the needs of diverse learners?
I will be providing visuals (Opening questions on projector, picture book, modeling expectations),
reading texts aloud (story map, picture books by peers), writing/typing options and written
instructions for emergent bilinguals and emergent readers.
Materials/Equipment/Supplies/Technology/Preparation:
- Group 1 book: My Name is Bilal by Asma Mobin-Uddin MD M.D.
- Group 2 book: When I was Eight by Christy Jordan-Fenton
- Group 3 book: Amazing Grace by Mary Hoffman
- Filled out Story Map (Appendix, Lesson Materials, Figure 5)
- Text-to-text Comparing and Contrasting T-chart (Appendix, Lesson Materials, Figure 6)
Procedure: Teacher Does……….
Procedure: Students Do……..
Time
5

Motivation/Hook:
Ask Students the same open ended
questions as the previous lesson( remind
them there is no right answer):
- Why do you think discrimination
happens in our world?

Motivation/Hook:
Students will reflect on the previous lesson
and what they have learned and reanswer
the open ended question.
Students will share their ideas with the class
and discuss with the whole group.

The students should have more ideas
from the text that they read with their
group. Push students to support their
reasons by simply asking them Why?
Remind students of how much their
answers changed from the last class.
After the discussion display and read the
learning target for students to focus on.

Students will see/hear the learning target
and focus on that as their end goal for the
day's lesson.
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Teaching:
To model what to do in groups first, show
students the Separate is Never Equal
book and ask students for a summary of
what they remember.
Ask students:
Where is there discrimination in the
book? (level 1)

Teaching:
Students will help guide the whole group
discussion about Separate is Never Equal
book and it’s approach to discrimination.
They will answer the teacher's questions
gradually, thinking deeper about the book.
They will also ask questions of their own
when needed.

Why was this character discriminated
against? (level 1)
What did the characters do when faced
with discrimination? (level 1)
Do you think the point of view of the
story is important? (level 2)
Why do you think the author tells this
story? (level 2)
If the story were told from the schools
perspective how do you think it would
change? (level 3)
With the questions above, have a
discussion around the theme of
discriminiation and how the author
approaches it in the story.
After the discussion use one of the
text-to-text comparing and contrasting
t-chart and model filling out the
information on Separate is Never Equal
that was just talked about as a class.
20

Group Application:
Get students back into their literature
circle groups. Tell students they will be
comparing and contrasting how the two
books they have read, talk about the
topic discrimination.
First they will need to do as model and
discuss with their group how the text

Students will use the previous lessons and
the modeling from the teacher/class
discussion to help them discuss their own
books aproach to discrimination as well as
use the text-to-text comparing and
contrasting t-chart.
Group Application:
Students will move into the same groups
from the last lesson with their same book.
They will be provided with the book and the
text-to-text comparing and contrasting
t-chart (the same the teacher used to
model). Students will need to have their
story map from the last lesson.
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they read in their literature circles talk
about discrimination. Questions from the
group discussion will be printed for
students to use.
After discussing their group book they
will use the poster story maps for
Separate is Never Equal and the filled out
story map from lesson 4 the groups will
use a text-to-text comparing and
contrasting t-chart to compare and
contrast the two books.

20

5

Independent Application:
After groups have worked together on
comparing and contrasting the books in
the T-chart. Independently students will
start to develop a presentation of what
they found when comparing and
contrasting the themes. (video,
powerpoint, paper, poster, etc.)
Let students know that the next lesson
they will also have time to finish the
presentation before sharing it with
classmates.
Closure:
Tell students that next class they will be
finish the presentations and sharing them
with a different group of students who all
read different books on discrimination.
Have students rate on a 1-5 scale how
confident they are feeling about the
comparing and contrasting of two books.
If there are any students a 3 or below
check-in with them to see if you can
provide some help.

In groups students will review what their
book was about and then begin to discuss
with their group about how the book talked
about discrimination. Students will be
provided with questions that help facilitate
the discussion.
Students will then use the text-to-text
comparing and contrasting t-chart with the
two books to see the similarities and
differences to their approaches to the same
topic. Students will all have an individual
sheet to fill out.
Independent Application:
Students will work independently to put
together a presentation of what they found
when comparing and contrasting the two
books. They will have this class time and
some next lesson before they will present.
Students will need to have a summary of the
story for context, all the features of the
stories that were compared on the chart, use
of vocabulary and which stories approach to
discrimination they felt was better.
Closure:
Students will rate themselves on a scale 1-5
on how confident they are feeling about the
comparing and contrasting of two books on
discrimination. Students will grade a lower
number on the scale if they feel like they
need help.
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Lesson Title/Description: Presenting Comparing and Contrasting Conclusions
Lesson # 6 of 6
Time Allotted for this Lesson: 55
Standards:
Learning Targets:
RL.5.9
With the comparing and contrasting work done
Compare and contrast stories in the same with groups, I can present the similarities and
genre (e.g., mysteries and adventure
differences found on the texts’ approach to theme
stories) on their approaches to similar
of discrimination.
themes and topics.
How have you addressed the needs of diverse learners ?
I will be providing visuals (Picture books, document camera, modeling expectations, displaying
learning target and questions), reading texts aloud (picture books by teacher and peers, learning
target, presentations), writing/typing options and written instructions for emergent bilinguals
and emergent readers.
Materials/Equipment/Supplies/Technology/Preparation:
- Group 1 book: My Name is Bilal by Asma Mobin-Uddin MD M.D.
- Group 2 book: When I was Eight by Christy Jordan-Fenton
- Group 3 book: Amazing Grace by Mary Hoffman
- Filled out Story Map (Appendix, Lesson Materials, Figure 5)
- Text-to-text Comparing and Contrasting T-chart (Appendix, Lesson Materials, Figure 6)
- Writing Utensils (markers, pens, pencils, crayons, ect.)
- Poster paper
- Chrome books
Procedure: Teacher Does……….
Procedure: Students Do……..
Time
5

Motivation/Hook:
Start class by giving a book talk about the
discrimination picture book used in yout
example presentation. Give students
context before your presentation.
After the discussion display and read the
learning target for students to focus on.

5

Motivation/Hook:
Students will follow the teacher modeling to
use later when they give their own
presentation. Students will ask questions
when they come up.

Students will see/hear the learning target
and focus on that as their end goal for the
day's lesson.
Teaching:
Teaching:
Present your own findings from
Students will follow the teacher's
comparing and contrasting the new book: presentation to use as a model for what
and Separate is Never Equal. This will
their’s should look like. Students will ask any
model your expectations for
clarifying questions about the presentations
presentations later in the lesson.
before starting their last amount of work
time.
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20

5

Independent Application:
Continue to have students Independently
develop their presentation of what they
found when comparing and contrasting
the themes. (video, powerpoint, paper,
poster, etc.)
Let students know that they will need to
be ready to present today.

Group Application:
Create groups with a member from each
literature circle. Each group for
presentations will have one ‘expert’ on
their discrmination picture book that will
present what they found. Students will
get other examples of overcoming
discmrination and they will get to hear
their classmates' ideas as well.
Closure:
Ask the question for the final time:
- Why do you think discrimination
happens in our world?
After hearing different stories, reactions
and ideas throughout the unit the
student's answer may have changed.
Have a class discussion for the rest of the
time.

Independent Application:
Students will continue to work
independently to put together a
presentation of what they found when
comparing and contrasting the two books.
They will have to present during this lesson.
In the presentation students will need to
have a summary of the story for context, all
the features of the stories that were
compared on the chart, use of vocabulary
and which stories approach to discrimination
they felt was better.
Group Application:
Students will get into their groups and
present their findings one by one. They will
ask peers questions or share ideas when it is
appropriate.

Closure:
Students will reflect on what they have
learned about discrimination in the past
couple lessons and apply that new
knowledge to reanswer the question:
- Why do you think discrimination
happens in our world?
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Reflection
From the research that I have conducted and the experiences in the classroom during
my student teaching I firmly believe that a unit like the one I created here can help to
start developing critical thinking skills early in students.
Benefits and Drawbacks
Integrating critical thinking development into everyday content has many
benefits for students in the classroom and beyond. The more students practice their
newly acquired critical skills and ways of thinking, the more independent of a learner
students will become. They can gain the ability to monitor their own learning and apply
skills to different concepts without prompting. Students are also able to gain more from
their ‘regular’ content. This content doesn’t push them to think critically, but these
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students are comfortable applying critical thinking skills to these concepts. This helps
them gain more than before from these learning experiences since they are looking with
a critical lense. These skills also help students in the future within a workplace setting.
Students who are critical thinkers can problem solve, make decisions they have good
judgment and are good at analyzing. All of these skills are important for almost any
workplace. If students can acquire critical thinking skills in the classroom it will transfer
over to work helping them to be successful in the future.
A drawback of this integration is that it takes a lot of pre-planning and preparing
students for the learning experiences they will have. Explicit Instruction is very
important for the development of critical thinking skills. Just introducing the concept
and practicing would be a unit in itself. You would need to have this knowledge set
before having students apply these skills to other content areas, and this is something
that you can start right at the beginning of the school year. At that time of year students
are learning many new routines and schedules teaching them the process of critical
thinking would fit right in. This would also give the class the rest of the year to explore
applying the newly acquired thinking skills. Another drawback is the amount of time
you must dedicate to preparation and instructing critical thinking development. At first
it is new for students and it may take time for the students to get used to it. It is a
completely different way of thinking than they are used to. With all of the standards and
content that needs to be covered each year teachers may feel that extra time they
would have to spend on integrating critical thinking would be more beneficial elsewhere.
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However, the amount of benefits that come with it for students and teachers could be
worth that extra time spent at the beginning.
Although, there are both benefits and drawbacks when integrating critical
thinking development into the classroom, the large amount of benefits to our students
and their future success are worth the small amount of drawbacks. The success of
students' futures could rely on their acquisition of these skills since they are so
necessary in our modern world. The promise of education is to prepare students for
their life in the future. In this new 21st century you need critical thinking skills to be
successful wherever it may be. To keep this promise of education in our society today
we need to start to develop our students' critical thinking skills and I believe that the
easiest way to do that is through integration.

Limitations of the Project
One limitation to my project is the subject matter: discrimination. This is an
important topic to cover and expose students to since many of them have or still do
experience it themselves. Still in the world today social justice topics can be seen as
controversial and taboo in the classroom. Some schools and parents may not be
comfortable with the use of this topic, especially if it is in a classroom of young learners.
This would be something that a teacher would need to discuss with the administration
about as well as informing parents prior to the unit. Depending on where teachers are
working they may just have to change the topic of the unit all together and just use the
strategies recommended.
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Another limitation is that I created the lessons for the 5th grade. They are all
aligned with the 5th grade common core standards for English language arts. These
standards can easily be transferred from grade to grade especially since the standard
number for each year builds off the previous year’s. For example, RL.4.9 for 4th grade
states Compare and contrast the treatment of similar themes and topics and patterns of
events in stories, myths, and traditional literature from different cultures and RL.5.9 for
5th grade says Compare and contrast stories in the same genre (e.g., mysteries and
adventure stories) on their approaches to similar themes and topics. Since these
standards are always building off each other you could easily take this unit and adapt it
as needed for the grade level based on the amount of support that students would need
with each strategy.

Impact on Future
From this project I have found myself thinking of ways that I can develop critical
thinking skills in my own classroom. I have come across many different strategies that
help develop critical thinking in the classroom. This next year I will be teaching in a
middle school math classroom, which is different from the age or content done in this
thesis project. What I have learned most with this project is that the strategies
suggested are very adaptable for each teacher’s situation. For example, the use of
cooperative learning will be something that I want to implement next year. Creating
opportunities for my students to collaborate together, work towards a common goal and
share ideas/knowledge on a math task could help them to see/question different
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problem solving methods. I will be taking the strategies utilized in my thesis, other
strategies found during research, and adapting them to the grade level/subject.
Going into my future as a teacher I would like to continue my research into
developing my own students’ critical thinking skills. I have seen the many benefits of
acquiring these skills like, willing to take intellectual risks, be adventurous, consider
unusual ideas and use imagination when analyzing problems and issues. With the ever
evolving 21st century, I want to prepare my students for success as much as I can in my
own classroom. Also, since things are always changing and evolving in our modern
society, I know that the research around critical thinking will also be evolving with time.
Continuing my research on the best strategies to use in the classroom to develop critical
thinking skills will be something I want to continue for the rest of my career as an
educator.
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Appendix
Lesson Materials
Figure 1
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Figure 2

The Right to Play
Cast of Characters
Rebecca: A 12 year old girl
Mrs. Monroe: Rebecca’s Mom
Scene: Rebecca’s Bedroom
Setting: Rebecca sits in her bed, playing a video game.
Rebecca’s mom enters the room, crosses her arms and stands in front of Rebecca
Rebecca (craning her neck to see around her mom): Mom! What are you doing?
Mrs. Monroe: I spoke with your brother. So, you never helped him with his science
project yesterday?
Rebecca (shrugging): I had my own homework to do after the movie.
Mrs. Monroe: And look at all these dirty clothes! I asked you to do your laundry a week
ago.
Rebecca: Is it all I’m supposed to do ---work? I do a thousand chores a week! I’m only
fifteen. I have a right to play, you know!
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Mrs. Monroe: You think so, huh? I’ll be right back.
Mrs. Monroe leaves the room, returning a few minutes later with an old black and white
photograph. She sits on the bed next to Rebecca

Mrs. Monroe: This is your great-great-grandmother, Christine Sullivan. Back in 1910,
when she was twelve years old, she started working at a cotton mill. This was during the
Industrial Revolution. People worked in the mills and factories making cloth, bottles,
boxes--all kinds of products. A lot of those people were children. Instead of attending
school, they worked twelve-hour days or more, sometimes six days a week.
Rebecca: Seriously? That’s just so wrong.
Mrs. Monroe: Factories and mills were dirty, dark, and dangerous. People got sick, and
there were lots of accidents. Grandma Christine lost a finger at the mill when she was
your age.
Rebecca(eyes widening): Why did her parents let her work in such a terrible place?
Mrs. Monroe: It was either work or starve. Children worked to help support families.
Rebecca: But children have rights! We have a right to go to school and be safe. Laws
protect us from working when we’re young or for too many hours.
Mrs. Monroe: Yes, but children didn’t always have those rights. Those rights were gained
after years of dedicated efforts by people who believed in human rights. And, sadly, in
some parts of the world, children are still forced to work long hours for little pay.
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Sometimes they can’t even go to school.
Rebecca: Arguing with you that I have a right to play seems pretty shallow now.
Mrs. Monroe: It’s important that you enjoy your childhood. You need plenty of time to
play. However, you also have to be responsible.
Rebecca: I get it. I promise I’ll help out more.
Rebecca begins to pick up her clothes around her room.

Figure 3

Figure 4
Example of Injustice Image
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Figure 5
Front of sheet
Story Tracker: ___________________________
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Back of Sheet
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Figure 6

Separate is Never Equal

Feature

How does the character
feel at the beginning of the
book?

What does the character
do when facing
discrimination?

Why was this character
discriminated against?

Do you think a different
point of view would
change the story? Why?

______________________
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Literature Circle Books:
My Name is Bilal
Written by Asma Mobin-Uddin
Illustrated by Barbara Kiwak
Bilal is a young boy that just moved to a new
school. He begins to struggle with his Muslim
identity when other kids bully his sister for their
Muslim beliefs. Bilal’s teacher, who is also Muslim,
helps him become comfortable with his
differences and embrace them.

Amazing Grace
Written by Mary Hoffman
Illustrated by Caroline Binch
Grace wants the role of Peter Pan in her school
play, but her classmates discourage her from
trying out because she is black and a girl. With
her grandmother's encouragement, Grace
wins the part and proves that she can be
anything that she wants to be.

When I Was Eight
Written by Christy Jordan-Fenton and Margaret
Pokiak-Fenton
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Illustrated by Gabrielle Grimard
Lemaun does not know how to read and travels to an ‘outsiders’ school, far from her
home, to learn. The school tries to wipe away her culture when she arrives, but she uses
reading to help her make it through and remember her home.
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